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A N N U A L

M E E T I N G

111th CANE Annual Meeting

Phillips-Exeter Academy,
Exeter, New Hampshire
17–18 March 2017
Preliminary Program
FRIDAY, MARCH 17
8:00–8:45

Registration Opens

8:45-9:00
First Plenary Session
		Opening remarks
9:10-10:10

Concurrent Sessions
Paper Session I - Renaissance texts
1. Z. Philip Ambrose, University of Vermont
Bernardino Daniello and Vergil’s Georgics
2. Bryan Whitchurch, Fordham University
The Casper Grasperger Latin translation of Theognis in
16th century Nuremberg
3. Paul Properzio, Boston Latin Academy (retired)
Euripides’ Hippolytus and Racine’s Phèdre: Two Dramatists
Confront Forbidden Love
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Workshop Ia
Jocelyn Demuth, Marlborough Public Schools
Six Classroom Activities That Work When You Just Can’t
Workshop Ib
Emily Landau, Eaglebrook School
Has litteras gallina scripsit: Fun with Roman Handwriting
10:10–10:30

Exhibit and Coffee Break

10:30–11:30

Concurrent Sessions
Paper Session II - Cicero and Civility
1. Eleanor Leach, Indiana University, Bloomington
Dear Dolabella: Att. 14.17A and Fam. 9.14: A Notable
Duplication in Cicero’s Letter Books
2. Harriet Fertik, University of New Hampshire
Speaking Truth to Power: Spaces for Citizens in Cicero’s
Pro Marcello and W.E.B. Du Bois’ ``Diuturni Silenti’’
3. Nancy Shumate, Smith College
Not ``Beyond Anger’’: Saeva Indignatio and Juvenal’s Egyptians
Workshop II
Ruth Breindel, retired
The Zacchia Project: translating a virgin text

11:45–12:15
Second Plenary Session
		Business meeting
12:15–1:15

Lunch—Agora, Academy Center

1:15–2:30

Concurrent Sessions
—2—

Paper Session III - Epic and Drama
1. Susan Curry, University of New Hampshire
Gods on Stage: Rethinking (and Reembracing?)
the Deus ex Machina
2. Ken Rothwell, University of Massachusetts, Boston
The Body, Gender, and Anatomy in Aristophanic Comedy
3. James Aglio, University of Vermont
The Homeric Aristeia and its Treatment in Roman Epic
4. Daniel Libatique, Boston University
Facundum faciebat amor: The Absence of Tereus’ Direct Speech in
Ovid’s Metamorphoses 6
Workshop III
Sara Cain, Monomoy Regional Middle School
Effective Assessments: 5 Ways
2:30–2:45

Exhibit and Coffee Break

2:45–4:00

Concurrent Sessions
Paper Session IV - Philosophical Play
1. Jacques Bailly, University of Vermont
Platonic Words and Phrases
2. Roger Travis, University of Connecticut
Socrates, the Game-Based Teacher
3. Nell Wright, independent scholar
Hope is Work
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4. Robin Greene, Providence College
Singing Wonders: The Literary and Social Contexts of
Poetic Paradoxography
Workshop IVA
Victoria Miklosky, College Board
Assessment in the AP Clasroom
Workshop IVB
Edward Zarrow, Westwood High School
Strategies for Successful Storytelling

4:00–5:00

Latin and Greek reading groupss

6:00		

Reception—Elm Street Dining Hall

6:45		

Banquet—Elm Street Dining Hall

SATURDAY, MARCH 18
(Workshops in the Forum Auditorium are an introduction to Comprehensible
Input and related techniques)
8:45–9:45

Concurrent Sessions
Paper Session V - Celebrating Youth
1. Winner of the Phyllis B. Katz Prize for Undergraduate Research
2. Emma Vanderpool, Monmouth College
The Aeneid and Social Network Analysis
3. Alexandria DeSio, University of Massachusetts, Boston
Hearing Horace: Sound and Rhythm in Horatian Lyric
—4—

Workshop VA
Christopher Buczek, Cathedral Preparatory School
Viva Voce: Implementing a Comprehensible Input
Latin Program
Workshop VB
Erin Cummins, Ursuline Academy
Culture Projects for the Latin Classroom:
From Middle School to AP

9:45-10:15

Exhibit and Coffee Break

10:15-11:30

Third Plenary Session
Paper Session VI - The Standards for Classical
Language Learning: Inspiration and Application
1. Kevin Ballestrini and Sherwin Little
Introduction of the new framework of Standards for Classical
Language Learning, in particular the Communications standard

11:40-12:00
Fourth Plenary Session
		Gavel ceremony
		

Lunch— Agora, Academy Center

12:30–1:40

Concurrent Sessions
Paper Session VII - Naming and Memory
1. Aaron Seider, College of the Holy Cross
Cracks in the Foundation: Remembering Marcellus in the
Poetry and Landscape of Augustan Rome
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2. Susan Zoller, Spaulding High School
Speculating about Sperlonga: Connections to the Aeneid and
the Odyssey
3. Kathleen Braden, Grey Fox Tutors
The Etymology and History of Chemical Terms from Ancient
Times to the Present
Workshop VIIA
Lance Piantaggini, Amherst-Pelham Regional High School
Storyasking Basics
Workshop VIIB
Stephanie Lindeborg, Boston Latin Academy, and the Homer
Multitext Project
Bringing Manuscripts into the Classroom
1:50–2:50

Concurrent Sessions
Paper Session VIII - Exempla, Good and Bad
1. Samuel Findley, Pennsylvania State University, Altoona
Genocide and Julius Caesar
2. Geoffrey Revard, Saint Stephen’s Episcopal School
Profiles in Courage and Cowardice in Caesar’s Bellum Gallicum 5
3. Daniel Barbre, University of Massachusetts, Boston
The Use of Exempla in the Strategems of Frontinus
Workshop VIIIA
Lindsay Sears-Tam, Greenwich Academy
Lepidi Novi Libelli: Teaching Novellas with
Comprehensible Input
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Workshop VIIIB
Ben Revkin, East Greenwich High School
Teaching Materials Exchange
3:00–4:00

Concurrent Sessions
Paper Session IX - Ancient Novels
1. Nicholas Newman, University of Zurich; Northeast Catholic
College; Kearsarge Regional High School
Epic Ambiguities in the Underworld of Lucian’s Verae Historiae
2. Peter Kotiuga, Indiana University, Bloomington
Forever Alone: Petronius’ Encolpius in Lucan’s Fractured Rome
3. MaryAnn Placheril, Saint Stephen’s Episcopal School
Prayer and Submission in Apuleius’ Metamorphoses
Workshop IXa
Mark Pearsall, Glastonbury High School
Teaching Culture in the CI Classroom.
Workshop IXb
Maureen Lamb, Westminster School
Verba Discenda: Effective Ways to Teach and Assess Vocabulary

—7—

A N N U A L

M E E T I N G

111th CANE Annual Meeting

Paper and Workshop Abstracts
e
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NAME: Z. Philip Ambrose, University of Vermont
TITLE: Bernardino Daniello and Vergil’s Georgics
Bernardino Daniello, (c. 1500 Lucca - 1565 Padua), published in 1545 La Georgica di
Virgilio, Novamente di Latina in Thoscana favella, ostensibly to promote in Tuscan
dialect the region’s agriculture. This was the first Italian translation of the Georgics.
It offers a proof his earlier defense, the first in the 16th century, of the usefulness of
poetry against philosophy in La Poetica (1536). His translation was reprinted several
times, but no mention has been made of his running commentary to it, even though
Daniello also wrote a commentary on Petrarch’s poetry (1541) and Dante’s Commedia
(1568). He asserts that none of the arts is more essential to the republic than agriculture and nothing more supportive of those arts than the host of Greek and Latin
agricultural writers he lists, from Hesiod on down. His defense of translation per se
against detractors rings of modern disputes on the translation styles. He writes not
only for those without Latin or Greek, but for the learned, and to defend their spoken language against le nationi barbari to whom Italia was subject. His models: the
Latins who translated or imitated Greek drama, epic, didactic lyric, elegiac poetry.
Daniello praises this Latin transference for its eloquence and appropriate sense of
adaptation and organization. While he proposes to translate, not imitate, he will not
avoid using Latin words (his model: Dante ) where the volgata is lacking. His Latinate orthography offers insight into the development of the Italian language. The
work was published in Venice by Giovani de Farri et fratelli with the sponsorship of
Pope Paul III and the Senate of Venice. I have transcribed the entire 1545 version. I
will bring the book to the meeting and show no more than 5 slides.
—8—
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NAME: James Aglio, University of Vermont
TITLE: The Homeric Aristeia and its Treatment in Roman Epic
The aristeia is a type scene found throughout the Iliad, featuring prominently in
several of the most famous and beloved episodes. Logically, then, it should crop up
as a matter of course in the myriad poets who sought to emulate Homer. But what
do we mean, specifically, when we use the term? Are its various elements primarily narrative or structural? How flexible is the term? How faithful to the Homeric
rules are the later poets; do they value more the formal elements or the idea itself ?
This paper attempts to arrive at a functional working definition of the term aristeia
derived from the examples of the type scene found in Homer, and compares this
with aristeia or aristeia-like scenes in three of the more popular Roman epicists to
write about war, Vergil, Statius, and Lucan, in an attempt to address some of these
questions.
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NAME: Jacques Bailly, University of Vermont
TITLE: Platonic Words and Phrases
This paper presents incidental results of working on a philological commentary on
Plato’s Theaetetus. One aspect of what makes each author unique is word choice and
particular phrases. I have discovered and analyzed the patterns of many usages that
are “Platonic”: some he alone employs, others he alone uses extensively, still others
he alone uses in some way (a particular meaning or context, etc.). All of these words
and phrases occur many times in Plato and exhibit patterns of usage that references
such as LSJ or more specialized references do not capture. Among them are the use
of ἄρτι as a term of conversational cross-reference, ἐπιεικῶς meaning “pretty much,”
“basically,” “broadly speaking,” a nexus of varieties of “(adverbial) + μὲν οὖν,” and
“courage” (e.g. θαρρέω) used of dialectical boldness (to mention a few). The conclusion of the paper is the beginnings of a new catalogue of Platonic usage (Riddell’s
Digest of Idioms for the 21st century). More importantly, it is a series of examples and
—9—

suggestions about how our dictionaries and other reference works should begin to
indicate more about frequency and usage now that being online has liberated them
from the tyranny of the financial need to be telegraphically brief and the TLG has
made corpus analysis readily available.
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NAME: Kevin Ballestrini, Mansfield Middle School
TITLE: The Standards for Classical Language Learning: Inspiration and
Application
The presentation will focus on the new framework of Standards for Classical Language Learning. Participants will become familiar with the components and terminology of the new Standards. A particular focus will be on the Communications standard, which is at the heart of what we do, but is a source of contention
in the field of teaching Classical Languages. Teachers will discover how the other
four Standards suggest ways that students can use their language skills to expand
their knowledge. Participants will understand how to assess student progress along
a proficiency continuum. Participants will examine what proficiency assessment
measures, and will look at sample assessments of all types, including proficiency,
performance, and achievement.
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NAME: Daniel Barbre, University of Massachusetts, Boston
TITLE: The Use of Exempla in the Stratagems of Frontinus
The use of exempla has been established as an important feature in the Roman
rhetorical tradition. A number of scholars have undertaken to study the work of
Livy and Pliny for their exemplary and rhetorical value (Bradley, Keith (2010) “The
Exemplary Pliny,” in Carl Deroux, ed., Studies in Latin Literature and Roman History
XV. Éditions Latomus. 384-422; Chaplain, Jane D. Livy’s Exemplary History. New
— 10 —

York: Oxford University press, 2000.) Pliny and Livy were not alone in their use of
exempla. Plutarch’s entire corpus was built on the notion of providing them. While
the study of rhetoric in ancient historiography is quite extensive, little attention has
been paid to the Stratagems of Frontinus. Although tempting as it may be to dismiss
the work as little more than an instruction manual, it is important to place the work
in its rhetorical and historiographical context. This paper argues that Frontinus, a
contemporary of both Plutarch and Pliny, is coming from the standard Roman rhetorical tradition, purposes to provide exempla for aspiring Roman generals to follow.
In this vein, he uses sources that seek to do the same, namely Livy and Plutarch, and
even the poet Ennius, ahead of more narrative-based sources such as Polybius.
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NAME: Kathleen Braden, Grey Fox Tutors
TITLE: The etymolgy and accompanying history of chemical terms from Ancient
Times to the Present
I will begin with the adjectives for taste, progress to the etymology of basic chemical
terms, and from there to the elements in the periodic table and various other particles which have been discovered in recent times. The basic divisions of the elements
are geography, discoverers, mythology, Latin and Greek, and astronomy. There are
some anecdotes for the squabbles in naming that are truly human and humorous
and interesting. I will allude to fatalities when available. One has to wonder how we
learned various items are fatal.
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NAME: Ruth Breindel, retired
TITLE: The Zacchia Project: translating a virgin text
Paulo Zacchia, an Italian doctor to the Pope in the 17th century, was a forensic doctor who wrote extensively about his cases. His works have not been translated into
English, and the project, run by Queens University in Canada, gives out his Consilia
— 11 —

(consultations) to interested people to translate. It’s Neo-Latin, in a printed manuscript form which is not easy to read, but it’s fascinating. This workshop will explain
how we (Ruth Breindel, teacher, and Bella Colucci, student) went about translating
a Consilium: our problems, successes and failures. At the end we will give everyone a
packet with the Consilium we worked on and ideas for a unit on this most fascinating man and subject.
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NAME: Christopher Buczek, Cathedral Preparatory School
TITLE: Viva Voce: Implementing a Comprehensible Input Latin Program
Several Latin teachers have begun to adapt the Comprehensible Input theory of
second language acquisition into their teaching. These teachers have had several
successes and several obstacles along the way, as it differs considerably from traditional pedagogical methods. This discussion will include a panel of teachers who are
at various stages of Comprehensible Input implementation, and will document the
strengths and weaknesses they have encountered. Anyone in attendance is free to
join the conversation by asking questions to the panel and sharing their insights on
this theory.
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NAME: Sara Cain, Monomoy Regional Middle School
TITLE: Effective Assessments: 5 Ways
Do you or your students feel anxious when the word ‘assessment’ is uttered? For the
active Latin classroom, assessments are a gray area … but they should be the most
exciting piece of the curriculum! This session serves up assessments 5 ways, each of
which lets students show off what they know while using the language.

— 12 —
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NAME: Erin Cummins, Ursuline Academy
TITLE: Culture Projects for the Latin Classroom:
From Middle School to A.P.
Many Latin teachers may be looking for ideas of creative ways to teach classical
culture. In this workshop, I will present a variety of projects and activities I have
assigned my own students, such as a toga fashion show, a simulation of a Roman
funeral, and an army training day. These activities allow students to shine in a variety
of ways, from the artistic and musical, to creative writing, to the use of online apps
and other tools. After showing the attendees examples of assignments, rubrics, and
finished products, I hope that other participants will share their own ideas and activities so that we may all learn from each other.
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NAME: Susan Curry, University of New Hampshire
TITLE: Gods on Stage: Rethinking (and Reembracing?) the Deus ex Machina
The Greeks themselves were critical of the appearance of a god on stage, the “god
from the machine,” who set conflicts to right. However, it is my contention that
Aristotle and other critics of this “clunky” solution to “irresoluble” dramatic conflicts
were wrong to judge the deus ex machina so harshly. I suggest that we have greatly underestimated the information conveyed by the deus ex machina, in Sophocles’
Philoctetes especially, but also in the plays of Euripides. Although recent studies of
tragedy have emphasized its secular, i.e. civic, importance, I aim to rethink and even
reembrace the sacred aspects of Greek tragedy, in particular, the appearance of gods
on stage. Is it possible for us to reimagine the response a spectator at the City Dionysia might have to seeing a “god” on stage? Did the actor playing a god have an experience of divinity while performing? What does the deus ex machina tell us about
human limitations and the private religious experiences of a spectator?
Using the appearance of Herakles at the end of the Philoctetes as a case study and
— 13 —

comparing the function of gods in tragedy with mythological accounts of epiphanies, the role of gods in the dramatization of ancient Indian epics, as well as more
modern attempts to depict divinity on stage, such as Bertolt Brecht’s The Good Person
of Szechwan and Philip Glass’ Satyagraha, I argue that the deus ex machina has never
been a facile solution to the tragic situations in which human beings find themselves. Rather, the deus ex machina in ancient Greek drama delineates the possible
solutions human beings can reach in their attempts to resolve their problems and
provides us with a foundation from which to reimagine the “sacred” experiences of
ancient Greek spectators who came face-to-face with the divine.
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NAME: Jocelyn Demuth, Marlborough Public Schools
TITLE: Six Classroom Activities That Work When You Just Can’t
Six activities that instruct at multiple levels when you just can’t: can’t perform, can’t
plan, or plain just can’t come up with a single, solitary thing to do tomorrow. Classroom management strategies to help keep your sanity and your class on an even keel
will also be discussed.
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NAME: Alexandria DeSio, University of Massachusetts, Boston
TITLE: Hearing Horace: Sound and Rhythm in Horatian Lyric
Despite being nearly as prominent in the Odes as Horace’s favorite meter, the Alcaic, the Asclepiadean receives relatively little attention, taking a backseat to both of
its Lyric brothers. This paper will evaluate and analyze the neglected Asclepiadean
meter in Horace’s Odes, as well as its juxtaposition to the more popular Alcaic and
Sapphic.
There are three different ways in which the grammatici Latini, ancient grammarians of the first few centuries AD, break the Asclepiadean line into compo— 14 —

nent parts. As with the descriptions that the grammarians give for the Alcaic and
Sapphic, each proposed division presents a different perspective on the same line,
particularly with respect to the consequential ictus patterns. With these variations
in mind, I will explore the ways Horace so skillfully manipulated a fixed meter into
feeling less predictable, specifically his arrangement of word shapes within the lines
and the resulting accent-ictus relationship. Finally, I will compare these observations
to those of the Alcaic and Sapphic poems in an effort to demonstrate how, although
the Asclepiadean has an inherently different feel with its higher frequency of short
syllables compared to the other lyric meters, to an ancient Roman, it would not have
felt so entirely different.
My discussion will begin with an analysis of the Asclepiadeans – all five variations – through the eyes of the grammatici Latini, as well as a statistical look at word
shape distribution. This will be the basis for comparison to the Alcaic and Sapphic
stanzas. I will conclude with an intensive look at one of Horace’s Asclepiadeans.
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NAME: Harriet Fertik, University of New Hampshire
TITLE: Speaking Truth to Power: Spaces for Citizens in Cicero’s Pro Marcello and
W.E.B. Du Bois’ “Diuturni Silenti”
In 1924, W.E.B. Du Bois gave an address at Fisk University, a black university in
Tennessee and his alma mater, in which he berated the administration for abandoning the liberal arts and for repressing free speech among students. While African
Americans were barred from political participation in the wider society, Du Bois
sees the university as a space where students must speak and act as citizens. He
begins his speech by quoting Cicero’s Pro Marcello (46 BCE): “to my long continued
silence … this day brings an end and also a beginning of speaking according to my
former custom what I think and what I know.” I argue that, by using Pro Marcello
to frame his critique of Fisk, Du Bois defines the university as a space of resistance
to the established order.
Both Cicero and Du Bois respond to the constriction and disruption of spaces
for political discourse. For Cicero, the Senate is the most important space in political
life, but Caesar’s rise has compromised the Senate’s traditional role. Although Cice— 15 —

ro praises Caesar for pardoning his opponents in the civil war, the oration reveals the
ways that autocratic regimes limit and restrict speech. Cicero’s fulsome acclaim of
Caesar has been interpreted as a veiled attack against him, but in his speech Cicero
must nevertheless be mindful of the dictator’s exceptional authority. Just as Cicero
reckons with the new reality of the Senate, Du Bois confronts a university leadership
that has sought to quell speech and debate. Du Bois, however, explicitly criticizes
those in power in a way that Cicero did not. In Du Bois’ rendition of Pro Marcello,
he insists that the university administration renounce the role of Caesar, and he
demands that the university remain the place where students learn to be citizens.
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NAME: Samuel Findley, Pennsylvania State University, Altoona
TITLE: Genocide and Julius Caesar
In contemporary genocide studies of the modern world often make a controversial
assertion: there is a difference between modern genocide and pre-modern, with the
massacre of the Herero people of Namibia forming a terminus ante quem non for
the modern sort. Modern genocide is characterized by the particular interactions
between state, citizen, and the massacred group in colonial contexts. Ben Kiernan,
however, in his 2007 book Blood and soil: a world history of genocide from Sparta to
Darfur, extends the definition of genocide back to antiquity. While his extension of
the term is not un-problematic, for him and other scholars like him the commonalities between ancient mass-killings and modern genocide far outweigh the differences. In this paper, I would like first to build a definition of ancient Mediterranean
genocide by reference to such mass-killings as Spartans at Messenia, Athenian at
Melos, and Israelites at Ai. Primarily, though, I will analyze Julius Caesar’s treatment of the Gauls. We have in it a general’s own account of his campaign, just as
we have Von Trotha’s commands and accounts of his campaign against the Herero
and Namaqua. Were Caesar’s Gallic Wars genocidal (yes), and, if so, how similar was
the outlook upon the campaign from the perspective of the ancient and the modern
general? What does it do to extend the modern definition of genocide back into
history, to both the definition and our picture of history?

— 16 —
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NAME: Robin Greene, Providence College
TITLE: Singing Wonders: The Literary and Social Contexts of
Poetic Paradoxography
Traditional opinion has long dismissed paradoxography—prose collections of
reports on natural and cultural “wonders”—as a secondary, “parasitic” genre that
amounts to little more than a footnote in the history of ancient literature and science. Although interest in and respect for paradoxography has gradually increased
since the 1990s, much remains unknown. In this paper, I consider paradoxography’s
relationship with poetry so as to elucidate the quality of paradoxographers’ engagement with literary sources beyond the standard historical and scientific texts and to
contextualize paradoxography within popular social traditions.
In the first section of the paper, I detail how and to what ends paradoxographers, ps.-Antigonus in particular, augment or replace the reports of prose authorities with poetic citations. As I show, paradoxographers’ treatment of poetry transcends source citation as it reveals the compilers engaging in literary interpretation
and criticism. In some cases, the actual phenomenon being described is relegated to
the background as the paradoxographer instead focuses on, for example, representing poets like Homer as themselves participating in the paradoxographic tradition
so that the true “wonder” is located in that poet’s relationship with the marvelous.
Poetry that engages with or recalls paradoxographic texts also offers clues that help
answer abiding questions about the origins and purposes of paradoxography. The
second section of my paper examines examples of such poetry (e.g. Philostephanus,
Posidippus’ lithika) to support Irene Pajón Leyra’s recent theory (2011) that paradoxography has intimate ties with symposia, the ideal crossroads for popular culture
and literature, science, and philosophy. The typically informal tone and often implied sympotic context of “paradoxographic” poetry reflects the actual significance of
wonder-telling in contemporary symposia, and in so doing reminds us that, “parasitic” though paradoxography may be, the collection and sharing of reports on wonders
was a vibrant part of Greek intellectual and popular culture.
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NAME: Peter Kotiuga, Indiana University, Bloomington
TITLE: Forever Alone: Petronius’ Encolpius in Lucan’s Fractured Rome
The narrator of Petronius’ Satyricon, Encolpius, is a misanthropic letch: even Petronius’ audience of well-educated Romans would have found it hard to connect with
this ex-gladiatorial devotee of Priapus. This paper traces the social disconnect found
in Petronius’ Satyricon from Lucan’s Bellum Civile. Matthew Roller (1996) argues
that Lucan perceived that the community of Romans never healed after Caesar’s
Civil War. Although Caesar writes as if he had reunited a broken Rome, Lucan’s
epic implies no such reconciliation: the “alienating view,” which casts one’s opponent
as a hostis, pervaded from Caesar’s and Pompey’s armies into society permanently
(Roller 327). Likewise we see in Petronius a culture that is more concerned with
personal connections to power than the Roman community as a whole. This comes
through both in the “Cena Trimalchionis” and the “Eumolpus.” In the “Cena,” Trimalchio’s and Fortunata’s behavior creates a sense of alienation with Encolpius and
the audience: Fortunata dancing the cordax, Trimalchio’s description of his gravestone, and the discussion among the guests both disgust Encolpius and are actions
which no reader of Petronius would wish to emulate. By satirizing these freedmen
and women, Petronius reinforces the division among Roman elites. Afterward, but
before he meets Eumolpus, Encolpius childishly laments Giton’s decision to leave
him, spending so much time with his personal emotions that he inhibits any real
emotional connection with those around him. Moreover, he focuses his social interactions toward gaining an advantage more than communication. Our narrator
appears as flawed as the many and extreme characters he ridicules, becoming himself
as much a caricature as they are. The emotional distance which Encolpius maintains
between himself and others in the Satyricon comes from the same distance that
Lucan’s alienating characters create between themselves and their fellow (but now
inimical) Romans.
Roller, Matthew B. “Ethical Contradiction and the Fractured Community in
Lucan’s ‘Bellum Civile,’”Classical Antiquity 15.2 (1996): 319-374.
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NAME: Maureen Lamb, Westminster School
TITLE: Verba Discenda: Effective Ways to Teach and Assess Vocabulary
This workshop will cover effective ways to teach and assess vocabulary through a
variety of activities and assessments. Some of the activities and games covered will
include a word wall, Pictionary, cartoons, Simon Says, the ‘what are you doing’ game,
synonym/antonym game, Taboo, true and false, dinner party, and a vocabulary tour.
Some of the assessment and review tools covered will be Quizlet, Kahoot, assessment in context, and assessment with pictures. Examples will be given in Latin.
Participants will be given a chance to practice many of these activities and come
away with examples of these activities and types of assessments.
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NAME: Emily Landau, Eaglebrook School
TITLE: Has litteras gallina scripsit: Fun with Roman handwriting
For many of us, the phrase “ancient Roman writing” conjures up the image of austere, clean, square capitals inscribed into marble. And while that is certainly an aspect of written Latin, it’s an incomplete portrait. In their daily lives, literate Romans
wrote using a form of script that looks quite alien to the modern viewer. In this
workshop, I aim to introduce middle and high school high school teachers to the
fascinating world of ancient Roman penmanship. Topics covered will include the
history of Roman handwriting, the alphabet, writing methods, spacing, and diacritics. We will conclude with a group activity where we practice writing Latin in the
old Roman cursive style.

— 19 —
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NAME: Eleanor Leach, Indiana University, Bloomington
TITLE: Dear Dolabella: Att. 14.17A and Fam. 9.14: A Notable Duplication in
Cicero’s Letter Books
This paper explores an unusual occurrence in Cicero’s two major books of letters, the
repetition verbatim in Att. 14.17A and Fam. 9.14. of a letter written to Dolabella in
May 44, thus roughly two months after Caesar’s assassination. Here Cicero expresses fulsome congratulations on Dolabella’s recent initiative in dismantling a public
memorial to Caesar in the Roman Forum, while preempting his personal share in
the glory as moral inspiration. In the make-up of Familiares 9, Letter 14 concludes
a cluster of six addressing Dolabella, but is not, White rightly observes, formally
part of the sequence. For its presence in this position, editorial selection is doubtless
responsible. Although Cicero himself would hardly have anticipated this post-mortem selection, much less have imagined what a 21st century reader juxtaposing the
collections on her desk would have made of the duplication, he surely had something
to prove by enclosing the text of the letter as well as by writing its original. Just as his
purposes in the two gestures differed, so the letter itself plays different roles in two
disparate narratives of his relationships with his one-time son-in-law, his daughter
Tullia’s ultimately divorced husband. Viewing these narratives side-by-side offers an
exemplary demonstration of ways in which context shapes the meaning of a letter.
Reading the Atticus letters may prompt us to question why Cicero would want
to be writing to Dolabella who had given him as reluctant father-in-law nothing
but trouble since receiving news of Tullia’s engagement while finishing his term as
Cilician pro-consular governor. Flanking the Dolabella cluster in Book 9 are letters
to two valued associates, the scholarly polymath Terentius Varro and the companionable humorist Papirius Paetus of Campania. Consequently one wonders why his
editor would position this ambivalent correspondence between that of two valued
friends.
P. White Cicero in Letters: Epistolary Relations in the Late Republic. Oxford:
Oxford Univeristy Press, 2010.
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NAME: Daniel Libatique, Boston University
TITLE: Facundum faciebat amor: The Absence of Tereus’ Direct Speech in
Ovid’s Metamorphoses 6
In this paper, I examine Ovid’s Philomela narrative (Met. 6.424-674) and analyze
the surprising absence of direct speech attributed to Tereus, despite numerous references to his vocality and eloquence throughout the narrative (e.g., facundum faciebat
amor, “Love made him eloquent,” 469). While he acts as the agent of many verbs of
speech which take direct objects, introduce indirect speech or questions, or serve as
speech acts, he speaks directly only twice (513, 652) and each time for less than one
line of hexameter. This absence of a voice stands in stark contrast to the impassioned
monologue of Philomela (533-548) and soliloquy of Procne (611-635). His relative
silence is further brought into relief by the overt presence of the narrator, who amplifies his control over Tereus’ characterization through detailed description of his
thought processes and dreams and constant parenthetical comments and direct addresses to the audience.
I argue that the poet’s overt manipulation of the direct speech (or lack thereof )
of the characters in this narrative may illustrate his artistic anxiety over a new environment of poetic production under the burgeoning principate. Poets in this era are
becoming increasingly aware of the disparity of power between the princeps and the
other Roman nobles, one in which speech and artistic production are increasingly
important tools used to craft or combat an ideology, to grant or withhold agency. In
the face of increasing constraint, Ovid uses his portrayal of Tereus and Philomela
in particular to assert his own agency; he draws attention to his careful control
over Tereus’ speech and characterization, and he depicts Philomela as an analogue
to himself through her ability to communicate through art despite the efforts of a
tyrant to silence her.
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NAME: Stephanie Lindeborg, Boston Latin Academy and the Homer Multitext
project
TITLE: Bringing Manuscripts into the Classroom
Stephanie Lindeborg, Neel Smith, and Timothy Joseph
This workshop will introduce educators to using digital resources for studying manuscripts in their Latin classes.
Part one will briefly survey the wealth of currently available material and some
of the research projects engaging collaborators at the secondary school level.
During the second portion of the workshop, participants will engage in three
hands-on activities that they can immediately apply in their classrooms. These activities are designed for a range of students from beginners to advanced students.
Participants will learn how to teach their students about paleography and reading a
Latin manuscript in a lesson designed for beginning Latin students (but appropriate
for all levels). A second activity, designed for students at the end of first or beginning
of second year, will look at reading a passage from a manuscript either at sight or as
part of an active Latin classroom. The third activity will look at how to use manuscripts in advanced classes such as AP courses to engage with the text further and
think about how a single edition of a text is created. These activities will use specific
example texts and manuscripts, but participants will learn how to adapt them to the
needs of their curriculum.
The final portion of the workshop will consider some consequences of using
these digital resources in the classroom. We will illustrate how digital learning methods can inspire a new generation of classicists, and captivate students who might not
imagine that Classics mixes with Computer Science. The workshop will conclude
with the public announcement of a new program planned to publish contributions
from secondary school students and teachers in Holy Cross’ digital institutional
repository.
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NAME: Victoria Miklosky, College Board
TITLE: Assessment in the AP Classroom
The AP classroom demands a rigorous and varied approach to assessments because
students must excel in a host of skills to prove their understanding, from literal
translation to literary analysis. Devising an assessment strategy which ensures that
students receive adequate training and feedback regarding their performance is
the focus of this session. Including a complete survey of the assessment models of
MA-area Latin teachers participating in the College Board’s AP Latin reading, the
session will cover not only assessments based on the two curriculum authors Vergil
and Caesar, but also the creation of assessments intended to be used to familiarize
students with sight authors and provide feedback on their performance of this often
under-addressed skill.
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NAME: Nicholas Newman, University of Zurich; Northeast Catholic College;
Kearsarge Regional High School
TITLE: Epic Ambiguities in the Underworld of Lucian’s Verae Historiae
Lucian VH I.1: “the chief of these and the teacher of this nonsense is Homer’s Odysseus, who told those in the household of Alcinous about the enslavement of the
winds, the Cyclops, the other savage peoples, the many-headed beasts and the metamorphoses of his companions through magical potions.”
Lucian’s Verae Historiae are nothing but lies, at least so he tells us. These lies are
less to be condemned, however, since he admits to lying. It is those authors who never admit that their works are lies who are worse. It is interesting, then, that the very
episodes from the Odyssey mentioned by Lucian are especially galling; the storm,
the Cyclops, cannibals, savage peoples, many-headed beasts and the transformation
of the crew could very well be describing the voyage of Lucian rather than that of
Odysseus. This opening is emblematic of such a close association that Lucian creates
between himself and Odysseus that he, according to Silvio Bär, turns himself into a
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new Homer. Marine Bois, in a recent dissertation, goes a step further and discusses
the ways in which Lucian makes himself into, not only a new Homer, but a new
Odysseus through intertextual play on the Odyssey, not only in the Verae Historiae,
but in all of his works.
This paper hopes to add to the discussion concerning the intertextual relationship between Lucian and Odysseus by examining the Underworld scene in Lucian’s
Verae Historiae for instances in which Lucian alludes to Homer’s Iliad; these scenes
create an allusion instead to the Odyssey - for example the battle of the dead heroes
and the eloping of Helen and Kinyras. By looking at these scenes, the hope is to
better understand the way in which Lucian keeps the focus of the text on the person
of Odysseus, and so put himself forward not only as a new Odysseus, but a better
Odysseus.
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NAME: Mark Pearsall, Glastonbury High School
TITLE: Teaching Culture in the CI Classroom
More and more teachers recognize the importance of using Comprehensible Input
in their classes to help students maximize their acquisition of Latin and Ancient
Greek. While great progress is being made and teachers are developing better techniques to employ with their students, some teachers struggle with maintaining focus
on the practice of teaching Roman and Greek culture. This workshop will show
teachers how to use CI techniques with a curriculum that is culture driven. The
presenter will discuss curriculum design briefly and then share examples of units and
lesson plans. There will also be sample classroom activities and readings that use CI
techniques provided. Finally, participants will have a chance to work on developing
their own culture-based CI curriculum plans.
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NAME: Lance Piantaggini, Amherst-Pelham Regional High School
TITLE: Storyasking Basics
Storyasking, made popular by Blaine Ray’s TPRS method, is a powerful activity in
which students co-create a class story to use as a text for reading and other activities
later. The teacher’s role is to ask questions that generate story details driven by student-centered interests and their imagination.
This workshop will include a demo of Storyasking, a presentation of the basics,
and allow for participants to hone their own Storyasking skills in small groups.
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NAME: MaryAnn Placheril, Saint Stephen’s Episcopal School
TITLE: Prayer and Submission in Apuleius’ Metamorphoses
The standard interpretation of Apuleius’ Metamorphoses is that of a cautionary tale
warning the reader of the dangers of curiositas. But generally not considered is that
the novel encourages the reader to good behavior. What behavior, then, would the
novel encourage? The behavior that can produce positive results the same way curiositas produces negative ones: prayer, devotion, supplication. But begging alone does
not suffice. Not only must one ask, they must also be willing to accept whatever outcome may come. This paper will examine characters whose prayer and submission to
a higher power leads them to right action and ultimately enlightenment.
The paper will begin by comparing Psyche’s father praying for a husband for her
and Psyche herself begging Cupid to let her see her sisters. Though both use precibus,
the father submits completely to the will of the gods, while Psyche imposes her own
(4.32; 5.6). The outcomes of their situations differ likewise. This analysis continues by
considering Psyche’s actions and the gods’ responses through Psyche’s interactions
with Cupid, Ceres, Juno, and Venus. The paper will conclude with a consideration of
the deep devotion that finally allows Lucius to return to human form.
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NAME: Paul Properzio, Boston Latin Academy (retired)
TITLE: Euripides’ Hippolytus and Racine’s Phèdre:
Two Dramatists Confront Forbidden Love
About two thousand years separate Euripides and Racine. Though Racine claimed
that he imitated only Euripides and Sophocles, he owed much to his contemporaries. Hippolytus is one of the most provocative Greek tragedies and Phaedra is
one of the most pitiful tragic heroines. Phèdre represents the classic tradition of
the 17th-century French stage. The vast storehouse of the Greek myths became the
source of countless plots and themes. In Euripides’ play, Phaedra is a super-sexed,
young matron whose passions led to her suicide, the death of her beloved, and the
grief of her husband. This 15-minute paper will look at how each playwright portrays
his tragic heroine.
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NAME: Geoffrey Revard, Saint Stephen’s Episcopal School
TITLE: Profiles in Courage and Cowardice in Caesar’s Bellum Gallicum 5
In Book 5 of the Bellum Gallicum, Caesar takes great care in his narrative of the revolt of Ambiorix to present in great detail the disastrous choices of the commanders
Quintus Titureius Sabinus and Lucius Aurunculeius Cotta. By the time Caesar has
finished the tale of this Roman disaster, the reader has clear profiles of both the
courage and cowardice of these leaders, a narrative that Caesar would have needed
to take great pains to discover and piece together. This paper will examine closely the
manner in which Caesar displays the courage and cowardice of Cotta and Titurius
and how it suggests that it is not only personal cowardice but also a divided leadership that destroyed more than a legion of Romans. This close analysis will then be
compared with the success of Quintus Cicero’s unified command against a similar
attack and also with an analysis of the celebrated rivalry between the two centurions,
Vorenus and Pullo. Finally, the paper will conclude with some suggestions on why
Caesar chose to include these stories of courage and cowardice and how he could be
using them as exempla for the political audience in Rome.
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NAME: Ken Rothwell, University of Massachusetts, Boston
TITLE: The Body, Gender, and Anatomy in Aristophanic Comedy
On almost any page of Aristophanes a reader will find a remark about human anatomy that can make a modern audience cringe. Scholars such as Foley (2000) and
Worman (2008) noted the prominence of the alimentary canal: ingestion, digestion
and evacuation.
I would like to build on their insights and, by comparing the bodies of tragedy
and Hippocrates, offer a broader picture.
Outside of the alimentary canal, notably few other internal parts of the body
are acknowledged. For example: (a) Aristophanes never mentions the liver, hepar,
which in tragedy is the organ of life. (b) The only time in Aristophanes where the
location of an organ of the body is mentioned is paratragic (Frogs 482). (c) There is
no evidence of the theory of the humors in Aristophanic comedy. An important
consequence is that there are no hidden, interior spaces so crucial to the daemonic
powers of tragedy (Holmes 2010).
The exterior of the body is emphasized instead. Not once in Aristophanes is
anyone stabbed; no skin is punctured. By contrast, we do find external beating. Zimmermann (1992) noticed that of possible allusions to Hippocrates in Aristophanes,
the largest category entailed two treatises: On Fractures and On Joints, neither of
which involves incisions.
This externalized body explains a curious motif: the women whose bodies were
inscribed with maps. The best example is Reconciliation, brought out as a naked
woman (Lysistrata 1162-72). The surfaces of the body, not interior spaces, count.
Moreover in tragedy, to judge from vases, the body is covered by heavy garments.
The comic costume, by contrast, is famous for its relative lack of covering. The surface of the body is open to inspection.
Paradoxically, the anti-heroic, flimsily costumed body of comedy better avoids
physical or daemonic invasion.
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NAME: Lindsay Sears-Tam, Greenwich Academy
TITLE: Lepidi Novi Libelli: Teaching Novellas with Comprehensible Input
After a brief account of how I transitioned all of my classes (Latin 2 through AP)
from a traditional textbook-based, grammar-translation curriculum to an untextbooked, Comprehensible Input based approach, I will lead workshop participants
through the in-class process I use when teaching a novella. Techniques discussed
will include ways to introduce new vocabulary, story listening, sustained silent reading, Latin discussion of the text, personalized question and answer, and various consolidation and review activities. I will also offer some assessment strategies that can
easily be integrated into a novella-based unit. Participants will leave with a concrete
plan for teaching any extended Latin text using a communicative approach and specific, low-prep activities that can be brought into the classroom immediately.
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NAME: Aaron Seider, College of the Holy Cross
TITLE: Cracks in the Foundation: Remembering Marcellus in the Poetry
and Landscape of Augustan Rome
Jan Assmann notes the unique position enjoyed by those who found a new community: at the same time as they experience their community’s foundation, they
have the power to communicate these events as memories in the future. Citizens of
Augustan Rome occupied just such a space, although it was attended by remarkable
complexities. Along with uncertainty about the nature of this new foundation, not
every member of that community had the will or ability to transform their individual recollections into a social memory. Augustus, though, possessed both the desire
and power to foster a standardized commemoration of the past, and Rome’s poets
likewise interjected their own voices within this larger conversation as well.
In this paper, I explore the dialogue between princeps and poets regarding the
death of Marcus Claudius Marcellus, Augustus’ nephew, son-in-law, and potential
heir. Playing out in landscape and poetry, their commemorations reveal how a trau— 28 —

matic loss can be integrated within a successful narrative, even as they raise questions about memory’s capacity to encompass a death and demarcate a beginning.
Memorialized by the emperor through burial in Augustus’ Mausoleum, the dedication of a theater in his name, and inclusion amongst the Augustan Forum’s summi
viri, Marcellus is set within a standardized memory that includes the triumphant
stories of Rome’s ancestors and Augustus’ family. In Propertius, Horace, and Vergil’s verses, though, Marcellus’ death resists the centripetal pull of a comprehensible
social memory. Instead, fractures radiate outward from their commemorations. By
blurring Marcellus’ identity with that of his eponymous ancestor and focusing as
much on the lost future as on past glories, the poets call into doubt memory’s ability
to capture Marcellus’ singularity and to confer a stable meaning both on his death
and on Augustus’ new foundation itself.
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NAME: Nancy Shumate, Smith College
TITLE: Not Beyond Anger: Saeva Indignatio and Juvenal’s Egyptians
An established strain of Juvenal criticism sees a distinction between the tone of the
earlier poems, especially Satires 1-6 with their signature indignatio, and later ones,
which are taken as repudiating ira in favor of detachment or humanitarian sympathy.
But others have seen Satire 15 in particular as a return to ira, in the form of Juvenal’s real indignation at the crimes of the Egyptians, or the destructive anger of the
Egyptians themselves.
McKim approaches ira in 15 from another angle, arguing that the “tirade is
a tissue of hysterical racism, stupid morbidity, and smug self-congratulation.” This
comment provides a key to situating the anger of Satire 15, because it is also a perfect
description of Juvenal’s most famous angry character, Umbricius in Satire 3. I argue
that the speaker of Satire 15 is a carefully worked out reprise of that earlier nativist/
xenophobe, transposed from the domestic to the provincial sphere. His rhetorical
strategies for vilifying out-groups closely track those of Umbricius, and negative
characterization undermines the pronouncements of both. The patina of civility in
15 is strained at every turn; it is as if Umbricius has been transplanted to another
context and is posing as cosmopolitan, with only superficial success.
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Linking Satires 3 and 15 in this way allows us to include 15 in the set of 1, 3, 6, and
possibly 9, all of which articulate prototypes of what we might now call nationalist,
colonialist, misogynist, and homophobic discourse, while illustrating the cross-currents among them. Here anger is explored or revealed (depending on one’s degree
of acceptance of persona theory) not just as a literary construct or an abstract philosophical issue, but as a driver of real ideological formations.
McKim, Richard. “Philosophers and Cannibals: Juvenal’s Fifteenth Satire.”
Phoenix 40 (1986): 58-71.
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NAME: Roger Travis, University of Connecticut
TITLE: Socrates, the game-based teacher
Socrates was a gamer. He and his fellow Athenians played the stories of Achilles
and Odysseus every time they heard them, because we always play adventure stories,
whether we hear them or read them or watch them, and whether we have explicit,
if very limited, control over some portion of the story or not. (Remember that every
choice you can make in a digital game is programmed into that game’s software, and
remember that every choice you can make even in a tabletop role-playing game must
fall within the rules.) If it works better, though, simply imagine young Socrates and
his friends playing Achilles, playing Odysseus. At the end of his life, those games
became even more interactive, as he decided to become a new Achilles.
Plato writes Socrates, indeed, as delivering an incredible story about all this:
the famous allegory of the cave. Socrates introduces the allegory as being a story
about “education and the lack of education.” The prisoners chained to their benches
do something that readers often overlook: they interact with the shadows on the
wall. They win prizes for predicting which shadow will come next, and in what order
the shadows come. They’re all gamers, playing the worst game ever.
It’s quite a bit like school, actually.
Socrates and Plato tell us that though the interactive narratives of the Iliad and
the Odyssey represent an educational technology so powerful that it can “educate”
people chained to a bench in a cave to feel good about their imprisonment, we can
leverage the very same affordances in the service of much better education. Plato’s
solution is, in fact, his dialogues themselves—a new game and a new way to play.
My paper briefly suggests how we can follow his example by studying videogames.
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NAME: Emma Vanderpool, Monmouth College
TITLE: The Aeneid and Social Network Analysis
In the summer of 2012, popular media made note of Pádraig Mac Carron and Ralph
Kenna’s article, “Universal Properties of Mythological Networks,” and news of new
literary evidence of the plausibility of Homer’s Iliad quickly spread. This claim to
plausibility was based not on archaeological evidence but on social network analysis
(i.e. the quantitative study of social relations between a set of actors). Such techniques have been used to reevaluate Homer’s Iliad and Odyssey, Greek tragedy, Cicero’s letters, and the relationships of Alexander the Great; however, current studies
have neglected Vergil’s Aeneid.
In this paper, I develop four different social networks from Vergil’s Aeneid. Static and dynamic conversational networks examine relationships between characters
based on dialogue. Static and dynamic co-occurrence networks examine relationships based on the simultaneous appearance of two characters in a scene. The static
networks provide a look at the Aeneid in its entirety. The dynamic networks look at
the individual books of the Aeneid and the various roles that a character may play at
different points in the narrative. I argue that the mathematical calculations involved
with the generation of these networks and the accompanying visual representations
can provide a more quantitative perspective on the Aeneid as well as on Classical literature as a whole. Combined with the qualitative, close reading of Gilbert Highet,
these two approaches can provide a more holistic Aeneid. Moreover, I argue that the
“small-world” characteristics of these networks suggest that Vergil’s narrative mirrors real-world networks in a way that effectively moves his audience.
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NAME: Bryan Whitchurch, Fordham University
TITLE: The Casper Grasperger Latin translation of Theognis in
16th century Nuremberg
The earliest published Latin translations of Theognis in the 16th century emerged
from a more than century old context in which there was an intense interest throughout Europe in Greek texts among scholars, clergy, and elite families alike. The more
Greek that one could claim to have read and the more prominent Greek scholars
one supported, all the better. In Nuremberg, this environment led Casper Grasperger to produce the first Latin elegiac verse translation of the Theognidea in 1562. After
some introduction to the trends in 15th – 16th Greek to Latin translation and a brief
refresher on Theognis of Megara, this paper assesses how Grasperger transforms the
original text through the process of translation.
Among the more significant of these transformations are the nearly 450 lines
which Grasperger adds to the text in his translation. This paper argues that the additional lines are a result of Grasperger’s perception of Theognis as a single author
and his desire to render a cohesive, readable text for his patron. The most interesting
transformations, however, surface when considering the broader cultural context of
Nuremberg which shaped the way he rendered the text. The pagan gods of Theognis
are transformed into a single omnipotent God, while Theognis at some junctures in
the text is cast as a proto-Lutheran. Even more radically, male homoeroticism is reconfigured entirely to heteronormative sexuality, a metamorphosis most likely driven by a contemporaneous decree in the Holy Roman Empire which had declared
sodomy a capital offence. The final section of the paper offers potential explanations
for why the predecessors to Grasperger’s translation surprisingly do not engage in
such a radical reconfiguration of male homoeroticism.
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NAME: Edward Zarrow, Westwood High School
TITLE: Strategies for Successful Storytelling
Whether you operate a traditional Latin classroom or are an expert at Comprehensible Input, participants in this session will come away with strategies for being
successful storytellers in the classroom and for creating an environment in which
students are motivated and have ownership of the language. Possible topics will
include: how to spice up the material in a textbook, how to personalize stories, how
to shelter vocabulary rather than grammar, how to use supporting images effectively,
and how to capitalize on student interest.
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NAME: Susan Zoller, Spaulding High School
TITLE: Speculating about Sperlonga: Connections to the Aeneid and the Odyssey
We will explore the beautiful site of Sperlonga in southern Italy. There is much
fascination and speculation about it as the luxurious villa of Tiberius. In addition,
there is speculation about Polyphemus, who was a favorite for the emperor Tiberius.
Were the archeological remnants of Polyphemus found there more connected to
the representation of Polyphemus in the Aeneid or in the Odyssey? Fascination with
Polyphemus is evident in every student of the classics. And Tiberius with his love
for beautiful villas, the ocean, and mythology shared that fascination.
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